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The five studies reported in this journal were 
undertaken by classroom English teachers to encourage teachers to 
conduct and read educational research, and to generate curiosity 
about recent research in the teaching of English. Articles are (1) 
"Can Teachers Ignore Mechanical Errors in Composition?"; (2) "What Do 
Freshmen and Sophomores Like to Read?"; (3) "The Writer’s Audience; 
What Is Its Effect on Quality of Student Composition?"; (4) "What Is 
the Relationship between the Amount of Reading and the Quality of 
Writing by Tenth Grade Boys?"; and (5) "Does Student Revision of 
Composition Really Pay Off?". A concluding discussion, on whether 
English teachers can conduct research, reviews experiments in 
language, composition, literature, and English teacher performance. 
Included is a bibliography of articles and books on research and 
experiments in English teaching. (JMC) 
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. ; Preface to RESEARCH AND EXPERIMENTS IN ENGLISH TEACHING 

f 1 '• \ j ‘ ' :: > ■ . J ’ 

In an ENGLISH JOURNAL article entitled "The Teacher of Secondary School English 
as Researcher" which appeared In February 1964, William H. Evans wrote, "The last 
decade has had English teachers' heads spinning with revolutions In grammar, multi- 
level and Individualized approaches to literature, a deluge of paperbacks, team 
teaching, new Ideas for mass media, lay reading programs, programed materials, and 
many other revolutions, trends, and Innovations equally confusing and frightening. 
Research Into these matters has been spotty, and results have been conflicting." 

Evans then noted how very Important It Is to Involve English teachers In the pursuit 
of answers to curriculum trends and changes and Innovations and to "mention some of 
the talents and opportunities for research which are most urgently needed In the 
teaching of secondary school English, and to show that the good secondary English 
teacher has them to an extent that Is most promising". Finally, Evans listed some 
"needed" attributes of the researcher and demonstrates that English teachers are 
qualified. 

"Needed: researchers with more creativity and Imagination. . . 

Needed: researchers with more curiosity about the teaching of secondary 

school English. . . 

Needed: researchers who are not afraid to experiment with Intangibles. . . 

Needed: researchers who are Interested in doing basic research. . . 

Needed: researchers with greater freedom to do research. . . 

Needed: consultants who can help locate problems, make some judgment about the 

significance and the validity of the subject matter to be tested, plan 
research, and aid In the Interpretation of data. . . " 

Six years later, we still have the revolution going full blast In virtually 
everything Evans listed, and we can add behavioral objectives, elective programs, 
films, computerized grading cf student writing, use of tape recorders for teaching 
composition, and others to his list. Although the NCTE had published or disseminated 
several conference reports on research and English teaching In 1962-1964, It did not 
begin to publish Its series of research reports until 1964, No. 1 being Halter Loban's 
THE LANGUAGE OF ELEMENTARY SCHOOL CHILDREN. While we have a mass of research being 
done In English teaching, there Is little evidence that classroom English teachers are 
Involved In most of the research, and there Is little evidence to suggest that class- 
room English teachers are able to read the mass of research currently available. That 
depressing lack of evidence led to this Issue of the ARIZONA ENGLISH BULLETIN. The 
purposes of this Issue are (1) to encourage English teachers to consider their disci- 
pline and to find areas of uncertainty or disagreement which demand research, hopefully 
research these teachers will become Involved with, (2) to encourage some English 
teachers to read some of the mass of research In English teaching, hopefully to dis- 
cover flaws In some studies, classroom applications* In others, (3) to point up the 
values and excitement of educational research, hopefully so that some English teachers 
will emulate the spirit of research, and (4) to demonstrate that research Is possible 
for English teachers, hopefully to encourage other English teachers to go and do 
likewise. 

The five studies herein reported are not earth-shaking, but they were attempts 
by some teachers to find out something they did not know. None of them are particu- 
larly hard to read--no vast masses of jargon or statistics or anything that would 
disturb the calm of any tngllsh teacher. But each of them represents the hard work 
of an English teacher who admitted he did not have all the answers. The editor offers * 
a rationale for English teacher Involvement with research and proof-positive that 
English teachers can do research to open and end the five studies. 



i 



SHOULD ENGLISH TEACHERS BE EXPECTED TO READ AND CONDUCT RESEARCH? 

In the November 10, 1969, issue of COMMENT (the newsletter for the Colorado Lan- 
guage Arts Society) Don Gallo surveyed 134 English teachers in 5 junior high schools 
and 5 senior high schools In Denver to discover "how much the average English teacher 
knows about recent research results, how he knows what he knows, why he doesn't know 
as much as It would be worth knowing, and what suggestions he might make to help 
researchers keep him better Informed". In attempting to answer the question, "Does 
research Influence the classroom teacher of English?" Gallo found that of the 66 
English teachers who answered, only one-half felt they were fairly wei’ Informed 
about recent research In teaching English. Gallo ad^ed, "But they weren't," and 
pointed out that 

(1) "Most of the respondents failed to differentiate between a research publica- 

tion and a descriptive article in the ENGLISH JOURNAL or a chapter In a 
good methods text. If the Idea sounded good, they bought It; whether It 
was based on solid research evidence didn't seem to matter to most teachers." 

(2) "But when It came to specific pieces of research In teaching English, only a 

small number of teachers knew much. Of the ten concise, readable, recent, 
and useful Research Reports published by the NCTE, only six teachers had 
read Squire's THE RESPONSE OF ADOLESCENTS WHILE READING FOUR SHORT STORIES. 

A total of 14 had no Idea what the results of that study were, and the 
remaining 46 admitted that they had never even heard of that study (which 
was published In 1964). Only eight teachers were familiar with the con- 
tents of Bateman and Zidonts' THE EFFECT OF TRANSFORMATIONAL GRAMMAR ON THE 
WRITING OF NINTH AND TENTH GRADERS." 

Why is It that English teachers know so little of research findings and knowing 
so little either do no research of their own or do research without knowing of 
related prior studies? Perhaps their reluctance to read research (and the consequent 
lack of application of research supported findings to the classroom) stems from fear 
or lack of understanding or lack of training. That word, "research," often brings 
stultifying memories ofjargon (we do not use jargon In English teaching, after all), 
mathematics (and aren't English teachers supposed to be afraid of numbers?), tests 
(which do not fit Into the humanistic tradition), and Greek letters (why can't they 
say what they mean without all that mumbo- jumbo?)* all apparently pointless and 
Impenetrable to English teachers. 

But simply put, research Is the handmaiden of any man who thinks, for a thinking 
man questions, and questions asked must ultimately be answered as best man can find 
ways to find some answers. Whether the research be about theories of the creation of 
the earth or causes of cancer or methods of providing adequate food for the earth's 
booming population (and these and more are In WHY MAN CREATES, a film every English 
teacher should see and use in his classes) or the value of teaching semantics to 
avoid ambiguities In writing or the value of diagraming as an aid in teaching sentence 
structure or the comparative values of free reading versus common reading in teaching 
understanding of a literary process or the value of the elective system of courses in 
high school or the value of grammar (of whatever kind) In teaching composition (and 
all of these ought to be of some Interest to English teachers) Is less Important than 
that It represents some thinking man trying to find some answers. If the inductive v ^ 
or Inquiry method of teaching makes any sense, It Is In Its wish to provoke students f 
to begin to ask questions that are worth something to him and then to begin looking 
for some answers. Teachers using the Inductive method and urging the students to 
Inquire and seek answers are particularly open to the charge of hypocrisy If they do 
not search for questions and answers themselves. 




